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	Mission Statement:
	Literacy treats reading and writing at a level that precedes the objectives of ‘Language’ and ‘Literature’. It is not within those subjects, and to succeed there needs a clear degree of skill here. Literacy is a gatekeeper to the success of other subjects and so must be prioritised as a distinct body of knowledge and skill. 


Mission statements need to be underpinned by the academic, pedagogical, theoretical framework around teaching. The selection of academics here prioritize ideas of cognitive load, sequencing, distinction between knowledge forms, the prioritizing of knowledge forms and the range of knowledge within a discipline. The subsequent curriculum and lesson designs have been built in response to these. 
In summary:
Reading fluency is best understood as the meeting point of decoding, automaticity, language comprehension, and meaningful engagement with texts. The most important pedagogical perspectives therefore include cognitive theories of automaticity and memory, linguistic approaches such as systematic phonics, the Simple View of Reading, and sociocultural accounts of literacy as a socially situated practice.
Pedagogy:
1. The cognitive / information-processing perspective
This is one of the most influential perspectives for reading fluency.
It focuses on how reading depends on:
· working memory
· attention
· automaticity
· long-term memory
From this view, fluency matters because when word recognition becomes automatic, pupils can devote more mental energy to comprehension. If too much effort is spent decoding individual words, there is less capacity left for making meaning from the text.
Why it matters for fluency:
· repeated reading helps build automaticity
· secure phonics knowledge reduces cognitive load
· practice supports faster retrieval of words and patterns
Key linked thinkers include LaBerge and Samuels (automaticity theory), Sweller (cognitive load), and broader memory research such as Ebbinghaus.
2. The Simple View of Reading
This is one of the most important frameworks in literacy education.
It proposes that reading comprehension is the product of:
· decoding
· language comprehension
In simple terms, a child may read words accurately but still not understand the text, or they may understand spoken language well but struggle to decode print. Fluency sits in between these areas: it is not just speed, but the smooth, accurate reading that helps bridge decoding and understanding.
Why it matters for fluency:
· fluency develops from strong decoding
· fluency also supports comprehension through phrasing and prosody
· it helps teachers distinguish whether a reading difficulty is about word reading, comprehension, or both
This perspective is especially useful for assessment and intervention.
3. The phonics / linguistic perspective
This perspective emphasises that literacy begins with understanding the relationship between:
· sounds (phonemes)
· letters/graphemes
· spelling patterns
· morphology and language structure
Systematic phonics teaching is widely recognised as essential in early reading instruction, especially for beginners and struggling readers. Reading fluency grows more securely when pupils can decode accurately and efficiently.
Why it matters for fluency:
· accurate decoding is the foundation of fluent reading
· knowledge of spelling patterns increases speed and confidence
· morphology and vocabulary knowledge support reading of more complex words
This perspective is particularly important in the early stages of literacy development.
4. The sociocultural perspective
This view sees literacy not just as a technical skill, but as a social practice shaped by culture, identity, language background, and classroom interaction.
From this perspective, reading fluency is not simply speed and accuracy; it is also influenced by:
· access to meaningful texts
· talk and discussion around reading
· confidence and identity as a reader
· home and community literacy practices
Why it matters for fluency:
· pupils read more fluently when texts feel meaningful and relevant
· oral language, discussion, and shared reading support fluency development
· motivation and reading identity affect willingness to practise
This perspective is especially important when thinking about engagement, equity, and multilingual learners.
5. The whole-language / meaning-centred perspective
This perspective emphasises that reading is fundamentally about making meaning, not just decoding print. It values:
· immersion in rich texts
· authentic reading experiences
· reading for purpose and enjoyment
· integration of speaking, listening, reading, and writing
Although whole-language approaches are often criticised when they underplay systematic decoding instruction, they still contribute something important: fluency is not merely speed, but expressive, meaningful reading.
Why it matters for fluency:
· prosody develops through meaningful reading aloud
· comprehension gives reading a natural rhythm and phrasing
· engagement with whole texts encourages practice
A balanced view often takes this insight while still keeping strong decoding instruction in place.
6. The developmental perspective
This view understands literacy as something that develops over time through identifiable stages or phases.
Children typically move from:
· early print awareness
· phonological awareness
· decoding
· increasing automaticity
· fluent comprehension of more complex texts
This perspective reminds us that fluency is not the starting point; it emerges gradually as other reading foundations become secure.
Why it matters for fluency:
· expectations should match developmental readiness
· teaching should be sequenced carefully
· interventions should target the specific stage where difficulty occurs
7. The disciplinary literacy perspective
This is especially important in later primary, secondary, and subject-specific reading.
It argues that literacy is not just one general skill. Reading in English, history, science, and geography involves different ways of:
· using vocabulary
· interpreting evidence
· structuring meaning
· reading for purpose
From this perspective, fluency is not only about reading words smoothly, but about reading in ways that match the discipline.
Why it matters for fluency:
· students need practice reading increasingly complex academic texts
· fluency includes command of subject vocabulary and syntax
· reading aloud, modelling, and repeated encounters with disciplinary language support access
This seems particularly relevant to the kind of curriculum thinking already present in your document.
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