[image: ] Discipline Of English 		Literature Curriculum
	Delivery date:
	Ie: academic year
	Delivery Timeslot:
	Ie: periods

	Teacher Present:
	Ie: staffing
	Teacher Absent:
	

	Head Of Dept:
	
	Teaching Assistant:
	Ie: staffing

	Class Code:
	
	Ability range:
	



The mission statement is taxonomical, and is driven by the mission statement from the top level discipline. That document outlines the particular pedagogies that have influenced the overall department. This lower branch mission statement pertains to English Literature. The missions statement of Literature is to delivery the academic field of knowledge presented by different scholars. This document outlines the work that has contributed to building the curriculum.
When studying Literature, you should be aware of the way the facts, concepts and procedures are very similar to other ‘Humanities ‘Cultural Studies’ disciplines such as Politics, Philosophy, Sociology, Psychology and especially History.
In Summary:
English Literature is focused on the delivery of a course grounded in:
· Key literary critical perspectives as conceptual tools for analysis
· Positions the literary critic as analogous to a historian (interpreting meaning and context)
· Provides a chronological framework of literary development
· Emphasises the influence of historical, social, and cultural contexts
· Highlights the transformative impact of the printing press on literature
· Promotes literature as interpretive and debate-driven rather than fixed
· Emphasises the role of argument and multiple critical perspectives
· Challenges the idea of print as stable and authoritative
· Builds on Bloom’s taxonomy (revised by Anderson & Krathwohl)
· Defines secondary-level learning objectives for literature study
· Focuses on discrete, powerful knowledge and terminology (AO2 focus)
Perspectives:
Peter Barry, Beginning Theory; Raman Seldem, Contemporary Literary Theory; Terry Eagleton, Literary Theory
Many critics present a similar range of theoretical perspectives. It should be noted that the critic is to Literature what the historian is to History. Significant conceptual knowledge is provided by;
1. Liberal Humanism – focuses on universal human values and authorial intention
2. Structuralism – examines underlying systems and patterns in texts
3. Post-structuralism & Deconstruction – challenges fixed meanings and highlights instability in language
4. Marxism – explores class, power, and ideology
5. Feminism – analyses gender inequality and representation
6. Psychoanalysis – applies Freudian and Lacanian ideas to literature
7. Postcolonialism – investigates imperialism and cultural identity
These critics argue that Literature is a political form, with a deep interconnectedness and theoretical vocabulary. To be a critic in the modern age, a reader must benefit from the vocabulary of these theorists, else fall into the trappings of merely ‘paraphrase’ and ‘interpretation’. A critical reading makes social, contextual and political issues out of the text.
Michael Andrews; A History Of English Literature
Michael Andrews’ A History of English Literature is an important resource within the literature curriculum because it provides students with a clear, chronological framework of literary development. By tracing the evolution of English literature from its earliest forms to the modern period, the text helps learners understand how historical, social, and cultural contexts shape literary production. This contextual awareness is essential for developing deeper, more informed interpretations of texts.
The book is particularly valuable for its accessibility. Andrews presents complex literary movements, major authors, and key texts in a concise and readable style, making it well‑suited to students who are new to the subject. As a result, it supports independent learning and reinforces classroom teaching by offering a reliable overview that students can revisit.
Additionally, the text encourages students to recognise connections between different periods and genres, highlighting recurring themes and shifts in literary style. This fosters critical thinking and comparative analysis—skills central to literary study.
Overall, Andrews’ work plays a key role in the curriculum by grounding students in literary history while supporting the development of analytical and contextual skills necessary for success in literature as an academic discipline.
Elizabeth Eisenstein; The Printing Press As An Agent Of Change
Elizabeth Eisenstein’s The Printing Press as an Agent of Change is highly significant to the study of English Literature because it highlights the technological and cultural conditions that made literature as we know it possible. Eisenstein argues that the invention of the printing press in the fifteenth century fundamentally transformed the production, distribution, and reception of texts. For literature students, this provides essential context for understanding how literary works began to circulate widely, reaching broader audiences and shaping shared cultural experiences.
The book is particularly important in demonstrating how print culture stabilised texts, allowing for consistent versions of works to be studied, analysed, and canonised. This shift enabled the development of literary traditions, authorship, and the concept of a literary canon—central ideas within the curriculum. It also helps explain the rise of literacy and education, both of which expanded the readership and influence of literature.
Furthermore, Eisenstein’s work encourages students to think critically about the relationship between technology and literature, drawing parallels with modern digital media. By situating literary texts within a broader historical and material framework, the book deepens students’ understanding of how literature evolves alongside cultural change, making it an essential component of literary study.
Rick Rylance; Debating Texts
Rick Rylance’s Debating Texts is an important contribution to the writing of a literature curriculum because it foregrounds the active, interpretive nature of literary study. Rather than presenting texts as fixed objects with singular meanings, Rylance emphasises that literature is shaped through debate, discussion, and differing critical perspectives. This approach aligns closely with modern educational aims, which prioritise critical thinking and student engagement.
The book is particularly valuable in demonstrating how literary meaning emerges through argument. By exposing students to competing interpretations and critical methodologies, it encourages them to question assumptions and develop their own informed responses. This makes it highly relevant for curriculum design, as it supports the development of analytical and evaluative skills central to literature courses.
Furthermore, Debating Texts helps integrate theory into practical study. It shows how different critical approaches—such as feminism, Marxism, or postcolonialism—can be applied to the same text in contrasting ways. This flexibility is essential in a curriculum that seeks to reflect the diversity and complexity of literary criticism.
Overall, Rylance’s work is important because it promotes a dynamic and dialogic model of literary study, helping students become active participants in the ongoing conversation that defines literature as a discipline.
Adrian Johns; The Nature Of The Book
Adrian Johns’s The Nature of the Book is an important text for shaping an English Literature curriculum because it challenges assumptions about the stability, authority, and reliability of printed works. Unlike studies that present print culture as a straightforward force of standardisation, Johns demonstrates that early printed texts were often unstable, contested, and shaped by human practices such as editing, printing, and distribution. This insight encourages students to view literary texts not as fixed objects, but as products of complex material and social processes.
In a curriculum context, this perspective deepens students’ understanding of how texts are produced and transmitted. It highlights the role of printers, publishers, and readers in shaping what literature becomes, thereby broadening the study of literature beyond authors and themes to include book history and textual scholarship. This aligns with contemporary approaches that emphasise the materiality of texts and the conditions of their circulation.
Furthermore, Johns’s work fosters critical awareness by showing that questions of authenticity, authority, and trust have always been central to literary culture. By engaging with these ideas, students develop a more nuanced understanding of textual interpretation. Overall, The Nature of the Book enriches the curriculum by encouraging a historically grounded, critically informed approach to literature as a dynamic and constructed form.

Aaron Swan; Literary Methodological Domain
The cognitive domain was initially developed by Benjamin Bloom in the 1950s, reimagined by Anderson and Krathwohl in 2001, and has been defined as a series of Secondary education Learning objectives by Swan 2026. This is published in the Journal English In Education by Francis and Taylor. These learning objectives outline discrete packets of knowledge that are powerful in the analysis of Literature, and come to define some selection of knowledge and terminology that fulfils the AO2 criteria. These learning objectives are the principle tuition within this curriculum.

Jeremy Hawthorn; Studying The Novel
Jeremy Hawthorn’s Studying the Novel presents the novel as a dynamic, historically evolving form rather than a fixed genre. He argues that novels change alongside the societies that produce them, so any meaningful analysis must consider the historical moment, cultural assumptions, and literary conventions shaping a text.
Hawthorn emphasises that meaning in fiction arises from the interaction of multiple elements. Narrative voice, characterisation, structure, setting, and language work together to shape a reader’s experience. None of these features can be isolated; each contributes to the novel’s overall system of meaning. Narrative perspective is especially important: choices about point of view, reliability, and focalisation determine what readers know, how they judge characters, and how they interpret events.
A central claim of the book is that novels are always social and ideological. Even when they appear apolitical, they encode assumptions about class, gender, morality, and power. Hawthorn encourages readers to examine not only what a novel says but how it positions them to accept or question particular values.
Finally, he stresses that readers are active participants in interpretation. Meaning is not simply delivered by the text but constructed through readers’ expectations, prior knowledge, and cultural background. For Hawthorn, effective study of the novel requires close attention to language and form, balanced with an understanding of broader social and historical contexts.
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