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1XX Factual Knowledge
10X Defining Characteristics
Lesson 101: What Are We Actually Doing When We Write About Literature?
Student-Facing Learning Objective
Today we are learning what literary writing is actually for. By the end of the lesson, you will understand that:
· Good literary writing combines what the text says with how literature works
· Analysis is not just describing the text, but using ideas about literature to explain meaning
Key Vocabulary
· Material – the text itself (story, characters, events, language)
· Method – a way of thinking used across many texts
· Synthesis – combining the text with an idea about literature
Lesson 102: Fiction and Non Fiction
Student Facing Learning Objectives:
Today we are aiming to understand how authors blend reality and the made up to construct their stories
Vocabulary:
· Fiction – elements made up by the author.
· Non fiction – elements that are based on reality
· Virtual Witness – the act of experiencing something without being present
· Efferent reading – reading to build information about the world
· Aesthetic reading – reading to experience tone, mood, emotion
Lesson 103: How Do Texts Get Their Meanings? Encoding & Decoding in Literature
Student-Facing Learning Objective
Today we are learning how texts get their meanings. By the end of the lesson, you will understand that:
· Writers encode meaning into texts using shared signs
· Readers decode meaning using what they have learned
· Strong analysis explains how meaning is encoded and decoded
Vocabulary
· Sign – something that stands for something else
· Encode – to build meaning into a text
· Decode – to interpret meaning using knowledge
Lesson 104: Who Decides What a Text Means? Authorized and Unauthorized Readings
Student-Facing Learning Objective
Today we are learning why some interpretations are stronger than others. By the end of the lesson, you will understand that:
· Not all meanings are equally valid
· Some readings are authorized, others are unauthorized
· Strong analysis explains why a meaning is authorized
Vocabulary
· Interpretation – an explanation of meaning
· Authorized – supported by evidence and shared understanding
· Unauthorized – not supported by the text or methods
Lesson 105: Who Is the Text Written For? The Ideal Reader
Student-Facing Learning Objective
By the end of the lesson, you will understand that:
· Texts make assumptions about what that reader already knows
· Becoming a stronger reader means learning the shared conventions and methods that help you meet those expectations
Vocabulary
· Ideal reader – the reading position a text assumes and invites (not a real person)
· Decoding strategy – the shared “rules” for interpreting signs (genre habits, cultural knowledge, reading patterns)
· Positioned – guided to respond or interpret in particular ways
· Conventions – shared patterns and rules that trained readers recognise (genre, form, typical meanings)
· Assumptions – what the text takes for granted that its reader already knows
Lesson 106: Where Do Stories Come From? Ur‑Forms and Intertextuality
Student-Facing Learning Objective
Today we are learning how texts are connected to other texts. By the end of the lesson, you will understand that:
· Stories are built from earlier story patterns
· Writers reuse and transform existing ideas
· Meaning comes from how texts connect to other texts
Vocabulary (Precise but KS3-Safe)
· Ur‑form – the idea of a single original story (which doesn’t really exist)
· Intertextuality – connections between texts
· Tradition – repeated story patterns and ideas over time
Lesson 107: Why Do Texts Contain Many Meanings at Once? Literature as a Reflection of Its Era
Student-Facing Learning Objective
Today we are learning how texts carry meanings from different historical eras. By the end of the lesson, you will understand that:
· Literary meaning is built from layers of older meanings,
· Different eras contribute different ideas to texts,
· These layers make modern texts rich and complex.
Vocabulary
· Early English – up to roughly 1100; Pagan, warrior, feudal (loyalty to a local king)
· Premodernity– 1100ad - 1600ad; the rise of Christianity, Romance, chivalry
· Modernity - 1600ad - 1950ad; the rise of rationality, enlightenment, science, industry and the middle classes
· Postmodernity - 1950ad - onwards; globalisation, digital spaces and consumerism
· These eras act as a substrata / layer of meaning within signs - remember, signs don't have meanings, they get meanings; from the past.
These terms and dates are used very roughly, and they are defined in various texts differently. This is a summary of a very complex area. 
Lesson 108: Why Do Some Texts Keep Getting Taught?
Student-Facing Learning Objective
Today we are learning why some texts are studied again and again. By the end of the lesson, you will understand that:
· Some texts become canonical because they are valued over time
· Canonical texts stay relevant by contributing to a dialogue about culture
· Being canonical is about how texts are used, not just what they contain
Vocabulary (KS3-Appropriate, Precise)
· Canonical – widely taught and valued over time
· Value – what a culture decides matters
· Preservation – keeping texts in circulation
· Dialogue of culture – ongoing discussion about ideas and values
Lesson 109: How Do Texts Get Grouped and Why? Genre, Form, and Function
Student-Facing Learning Objective
Today we are learning how and why texts are grouped into genres. By the end of the lesson, you will understand that:
· Texts belong to genres because they share forms and functions
· Genres develop through repeated use over time
· Genre helps readers know how to read a text
Vocabulary (KS3-Precise, Non‑Negotiable)
· Genre – a group of texts with shared forms and functions
· Form – how a text is structured or shaped
· Function – what a text is designed to do
· Intertextual – connected to other texts
· Theme – the overall conceptual idea being grappled with, such as:
· Our human nature
· Dramatic appeal
· Our political structures
· The inter-relatedness of meaning
· Issues of representation
11X Early English
Lesson 111: How Did the Earliest English Texts Create Meaning? Early English: Heroism, Elegy, and Oral Tradition
Student-Facing Learning Objective
Today we are learning how Early English literature created meaning. By the end of the lesson, you will understand that:
· Early English texts reflect a dangerous and unstable world,
· Meaning is created through heroism, mourning, and oral poetry,
· These ideas still shape later literature today.
Vocabulary (KS3-Precise, Reusable)
· Heroic ethos – values of bravery, loyalty, and honour
· Elegiac – expressing loss, mourning, or sadness
· Alliteration – repeated starting sounds
· Exile – separation from home or community
· Fate – belief that life is controlled by forces beyond humans
Lesson 112: How Did Stories Survive Before Books? Mnemonics, Orality, and Memory in Early English
Student-Facing Learning Objective
Today we are learning how stories were remembered before books. By the end of the lesson, you will understand that:
· Early English texts were designed to be remembered,
· Mnemonics helped stories survive in oral cultures,
· Sound patterns carry meaning as well as memory.
Vocabulary (Precise, KS3-Safe)
· Mnemonic – a memory aid
· Oral culture – a culture that shares stories by speaking
· Alliteration – repeated starting sounds
· Repetition – repeated words or phrases
· Prosody – the rhythm and sound of language
Lesson 113: How Did Early Literature Learn to Measure the World? Computus, Order, and Meaning in Early English
Student-Facing Learning Objective
Today we are learning how early literature used systems of knowledge to create meaning. By the end of the lesson, you will understand that:
· Early writers used computus to understand time and nature
· These ideas shaped how meaning was encoded in literature
· Literature can absorb ideas from science, maths, and religion
Vocabulary (Precise, KS3-Safe)
· Computus – a system for calculating time and natural cycles
· Cycle – patterns that repeat (seasons, stars, time)
· Order – belief that the world follows a structure
· Astronomy – study of stars and planets
Lesson 114: Why Does Magic Appear in Early Literature? Folklore, Charms, and Magical Power as Sign Systems
Student-Facing Learning Objective
Today we are learning why magic and folklore appear in early literature. By the end of the lesson, you will understand that:
· Folklore and magic were meaningful belief systems
· These beliefs shaped how early texts created meaning
· Older beliefs continued beneath newer religions
Vocabulary
· Folklore – traditional beliefs and stories passed down
· Charm – words or actions believed to have power
· Magical power – belief in supernatural influence
· Pagan – pre‑Christian belief systems
12X Premodern English
Lesson 121: How Did Premodern Readers Understand the World? “Christian Belief Authorises Understanding”
Student-Facing Learning Objective
Today we are learning how Premodern literature created meaning through belief. By the end of the lesson, you will understand that:
· Premodern texts assume Christian belief is the foundation for understanding,
· Stories often teach or reflect religious truths,
· Premodern readers viewed the world through faith, order, and divine authority.
Vocabulary (KS3-Precise, Reusable)
· Premodern – before scientific or modern thinking
· Doctrine – official religious teaching
· Allegory – a story where characters/events represent spiritual or moral truths
· Divine authority – power believed to come from God
· Faith – religious belief or trust
Lesson 122: How Did Print Become the Authority for Culture? The Reformation, Control of Books, and the Rise of Print Power
Student-Facing Learning Objective
Today we are learning how print became the main authority for culture during the Reformation. By the end of the lesson, you will understand that:
· Print allowed ideas to spread further and faster
· The Church, Crown, and Stationers’ Company controlled printed texts
· Print shaped what people believed, valued, and understood
Vocabulary (KS3-Precise, Reusable)
· Reformation – period when Christianity split into Protestant and Catholic
· Authority – power to decide what is true or acceptable
· Censorship – controlling or banning printed ideas
· Doctrine – official religious teaching
· Stationers’ Company – organisation controlling printing and publishing in London
Lesson 123: Why Do Stories Focus on Knights, Honour, and Moral Tests? Romance and Chivalric Action in the Premodern Era
Student-Facing Learning Objective
Today we are learning how Premodern literature created meaning through romance and chivalry. By the end of the lesson, you will understand that:
· Knights in medieval stories represent moral and spiritual ideals,
· Romance texts test virtue, loyalty, and honour,
· Chivalric action expresses Christianised values, not just adventure.
Vocabulary 
· Romance – a medieval story about quests, tests, and moral challenges
· Chivalry – the code of honour guiding knightly behaviour
· Virtue – moral goodness
· Temptation – a test of character
· Quest – a journey to prove moral worth
13X Modern English
Lesson 131: How Did Modern Literature Begin to Trust Human Reason? Natural Philosophy, Scientific Enquiry, Free Will, and Human Potential
Student-Facing Learning Objective
Today we are learning how Modern literature created meaning through reason and enquiry. By the end of the lesson, you will understand that:
· Modern texts explore human choice and responsibility,
· Meaning is shaped by scientific and rational thinking,
· Literature begins to question inherited beliefs and authority.
Vocabulary (KS3-Precise, Reusable)
· Modernity – a period focused on reason and enquiry
· Natural philosophy – early scientific thinking about the natural world
· Scientific enquiry – testing ideas through observation
· Free will – the ability to make choices
· Human potential – what humans are capable of achieving
· Skepticism  - distrust, disbelief in accepted narratives
Lesson 132: How Did Humans Become the Measure of Meaning? Enlightenment Thinking and the Emergence of Man
Student-Facing Learning Objective
Today we are learning how Enlightenment thinking changed the way meaning was created in literature. By the end of the lesson, you will understand that:
· Enlightenment writers trusted reason and evidence,
· Humans were seen as capable of understanding the world,
· Literature began to explore responsibility, progress, and freedom.
Vocabulary 
· Enlightenment – a period that values reason and knowledge
· Humanism – belief in human value and potential
· Reason – thinking logically
· Progress – belief that society can improve
· Responsibility – being accountable for choices
Lesson 133: Why Did Writers Turn Inwards? Sensibility, Self‑Awareness, and the Romantic Imagination
Student-Facing Learning Objective
Today we are learning how Romantic writers used emotion and self‑awareness to create meaning. By the end of the lesson, you will understand that:
· Romantic writers valued feeling and inner experience,
· Emotion and reason work together in Modern literature,
· Nature and memory help characters understand themselves.
Vocabulary
· Sensibility – awareness of emotion and feeling
· Romanticism – a movement focused on emotion, nature, and selfhood
· Self‑awareness – understanding one’s own thoughts and feelings
· Imagination – creative inner vision
· Nature – the natural world as moral or emotional guide
Lesson 134: Why Did the Novel Emerge in Modernity? The Novel as a Modern Literary Form
Student-Facing Learning Objective
Today we are learning why the novel was created in the Modern era. By the end of the lesson, you will understand that:
· The novel reflects Modern ideas about individuality and society,
· Prose allows writers to explore experience and realism,
· The novel is designed to observe life, not teach fixed truths.
Vocabulary
· Novel – a long prose narrative focused on individual experience
· Prose – ordinary written language (not verse)
· Realism – representing everyday life accurately
· Empirical observation – understanding through watching and experience
· Individual – a single person with a unique inner life
14X Postmodern English
Lesson 141: Why Did Writers Stop Trusting Big Explanations? Postmodernism and Incredulity Toward Grand Narratives
Student-Facing Learning Objective
Today we are learning why Postmodern writers doubt big explanations about the world. By the end of the lesson, you will understand that:
· Postmodern texts question ideas of progress and truth,
· Writers no longer trust single explanations for human problems,
· Meaning becomes uncertain, fragmented, and unstable.
Vocabulary
· Postmodernism – a movement that doubts big explanations
· Grand narrative – a story claiming to explain everything
· Incredulous – unwilling to believe
· Sceptical – questioning or doubting
· Fragmented – broken into parts
2XX Conceptual Knowledge
21X Dramatic Appeal
211 The literary form
Student Learning Objectives
By the end of the lesson, students will be able to:
· Explain what makes a text feel “literary” by referring to its aesthetic effects.
· Identify key language techniques that create emotional or dramatic impact.
· Begin analysing an extract using disciplinary vocabulary rather than simple paraphrasing.
Vocabulary
Aesthetic experience — the emotional or intellectual effect a text creates for a reader.
Figurative language — non‑literal language such as metaphor, simile, personification.
Ambiguity — deliberate uncertainty; when language can be interpreted in more than one way.
Prosody — sound patterns such as rhythm, rhyme, alliteration, assonance.
Paradox — two ideas that appear contradictory but reveal a deeper meaning together.
Pathos — language designed to evoke pity or emotional sympathy.
Parallelism — repeated structures that create emphasis or resonance.
212 Literariness: Todorov’s Narrative Structure
Student Learning Objectives
By the end of the lesson, students will be able to:
· Explain Todorov’s narrative stages using disciplinary vocabulary.
· Identify how narrative structure creates tension and emotional engagement.
· Analyse a text by linking its structure to its dramatic appeal.
Vocabulary
Narrative equilibrium — a state of balance or normality at the start of a story.
Disruption — an event that breaks the equilibrium and creates tension.
Recognition — the moment characters realise a problem exists.
Repair — actions taken to resolve the disruption.
New equilibrium — a changed state of balance at the end of the narrative.
Tension — emotional pressure created by uncertainty or conflict.
Chronology — the order in which events are presented to the reader.
213 Literariness: Archetypal Characters
Focus: How character functions create meaning and dramatic appeal
Student Learning Objectives
By the end of the lesson, students will be able to:
· Identify common archetypal character functions in a literary text.
· Explain how character roles contribute to dramatic appeal and meaning.
· Analyse characters as narrative constructs rather than real people.
Vocabulary
Protagonist — the central character whose journey shapes the narrative.
Antagonist — a character or force that opposes the protagonist.
Archetype — a recurring character type that performs a familiar function.
Confidant(e) — a character who receives a protagonist’s thoughts or emotions.
Raisonneur — a character who provides exposition, explanation, or moral reasoning.
Foil — a character whose contrast highlights traits of another.
Well‑made character — a character whose actions appear motivated and coherent.
22X Ideology and Political Readings
221 Ideology & Politics: Feudalism, Monarchy, Republic, Democracy
Student Learning Objectives
By the end of the lesson, students will:
· Understand the differences between feudalism, monarchy, republic, and democracy.
· Explain how these systems shape power, privilege, and citizenship in a society.
· Analyse a literary extract through the lens of ideology (who has power, who serves power, and why).
Vocabulary
Feudalism — a hierarchical system where land is exchanged for loyalty; peasants serve nobles, nobles serve a monarch.
Monarchy — a system where power is held by a king or queen, often justified by divine right.
Republic — a state where power is held by elected representatives rather than hereditary rulers.
Democracy — a system where citizens have political power, often through voting.
Meta‑narrative — a dominant ideological story (e.g., the divine right of kings).
Subversion — challenging or undermining the dominant ideology.
Containment — upholding or reinforcing the dominant ideology.
222: Ideology: Left‑Wing and Right‑Wing Politics
Student Learning Objectives
Students will be able to:
· Define the basic differences between left‑wing and right‑wing political beliefs.
· Identify how texts represent or challenge these ideological positions.
· Use political concepts to analyse how power, fairness, and social organisation are portrayed in literature.
Vocabulary
· Left‑wing — political beliefs focused on equality, welfare, social justice, and redistributing power or wealth.
· Right‑wing — political beliefs focusing on tradition, hierarchy, free markets, and individual responsibility.
· Progressive — supporting social change toward greater equality.
· Conservative — protecting tradition, stability, and established power structures / and also a political party who can often be understood as having Conservative values
· Labour – a political party first established to stand up for the rights of the working class, fighting for better rights and protections from ruling elite.
· Collectivism — prioritising community needs and shared responsibility.
· Individualism — prioritising personal freedom, autonomy, and responsibility.
· Subversion / Containment — whether a text challenges or reinforces an ideology.
223: Ideology: Class, Citizens, and Social Structures
Student Learning Objectives
By the end of the lesson, students will:
· Understand what class, citizenship, and social structures mean in sociological terms.
· Recognise how texts represent or challenge hierarchical systems.
· Analyse characters and situations through concepts of power, status, and inequality.
Vocabulary
· Social class — a grouping based on wealth, education, income, and occupation; shapes life chances and power.
· Social stratification — the hierarchical layering of society, producing unequal access to resources and opportunities.
· Citizenship — belonging to a community with certain rights and responsibilities; can be unequal in practice.
· Power / privilege — advantages given to certain groups due to status or class position.
· Life chances — opportunities available to people based on their class position.
· Hierarchy — ranking people or groups above or below others.
· Mobility — the ability to move between social classes.
23X Human Nature: 
231: Motivation & Desires (Freud, Lacan, Repression)
Student Learning Objectives
Students will be able to:
· Define id/ego/superego and repression; explain displacement/condensation in simple terms.
· Identify how a scene in Lord of the Flies dramatises conflicts of desire.
· Write one analytical paragraph using two of the key terms.
Vocabulary
· Id / Ego / Superego — impulse / mediator / inner rule‑voice.
· Repression — pushing unacceptable wishes out of awareness.
· Displacement — emotion diverted from its true object to a safer one.
· Condensation — multiple meanings/desires fused into a single image or act.
232: Range & Intensity of Emotions (Plutchik)
Student Learning Objectives
· Name Plutchik’s 8 primary emotions; explain intensity and dyads.
· Identify Victor’s emotional profile in a chosen scene.
· Write a paragraph linking emotion intensity to the scene’s dramatic effect.
Vocabulary
· Primary emotion  - 
· Intensity -
· Dyad - 
· Blend - such as: Awe (fear+surprise) / Love (joy+trust).
233: Maslow’s Hierarchy of Needs
Student Learning Objectives
By the end of this lesson, students will be able to:
· Identify Maslow’s five main categories of need.
· Explain how unmet needs influence behaviour and decision‑making.
· Interpret human motivation.
Vocabulary
· Physiological needs — basic survival necessities.
· Safety needs — protection, predictability, security.
· Belonging needs — relationships, acceptance.
· Esteem needs — respect, dignity, self‑worth.
· Self‑actualisation — fulfilment, autonomy, authentic growth.
· Deficit needs — needs demanded by absence (1–4).
· Growth needs — self-directed fulfilment (5).
24X Structuralism: 
241: Binary Opposition & Meaning Within the Text
Student Learning Objectives
Students will:
· Define binary opposition.
· Explain how meanings emerge through contrast within a text.
· Identify one binary pair operating in a literary extract and analyse how meaning is produced.
Vocabulary:
· Binary opposition — paired terms defined by difference.
· Difference — meaning produced through contrast.
· Structural relation — the link between paired terms.
· Syntagmatic / Paradigmatic relations (Saussure).
· Dominance — one term often privileged over the other.
242: Structuralism Beyond the Text: Cultural Codes & Systems
Student Learning Objectives
Students will:
· Explain how meanings refer beyond the text to cultural structures.
· Identify cultural codes (e.g., class norms, gender norms, mythic structures).
· Analyse how a text’s meaning relies on broader cultural frameworks.
Vocabulary:
· Cultural code
· Mythic structure
· System of relations
· Convention
· Semiotics
243: Post‑Structuralism: Unstable Meaning & Deconstruction
Student Learning Objectives
Students will:
· Explain why meaning is unstable in post‑structuralist theory.
· Identify contradictions, ambiguities, or slippages in a text.
· Deconstruct one binary opposition to show that it is not stable.
Vocabulary:
· Deconstruction
· Instability
· Slippage
· Indeterminacy
· Reversal of hierarchy
25X Representation:
251: Representation & Misrepresentation
Student-Friendly Learning Objectives
By the end of this lesson, students will be able to:
· Explain how writers choose which parts of reality to present or exclude.
· Identify examples of bias, selection, exclusion, amelioration and pejoration in texts.
· Analyse how misrepresentation affects how we view people, groups or events.
Vocabulary
· Representation – the reconstructed version of reality in a text.
· Selection – the chosen elements an author includes from reality.
· Exclusion – the parts of reality left out, either deliberately or unintentionally.
· Bias – an author’s perspective influencing representation.
· Misrepresentation – inaccurate or distorted depiction created through selective signs.
· Amelioration – representation that makes something appear better than reality.
· Pejoration – representation that makes something appear worse than reality.
252: Representation of Dominant Narratives: Absence, Abject, Parody
Student-Friendly Learning Objectives
· Identify dominant narratives in a text.
· Recognise how groups can be made absent, abject, or parodic.
· Analyse how these techniques reinforce or challenge power.
Vocabulary
· Dominant narrative – the main ideological position of society
· Oppression – dominant ideologies often sustain their power by silencing the voices of non-dominant subjects, think of prejudices
· Absent representation – narratives can leave identities our from a story, unfairly depicting them as a non-participant
· Abject representation – narratives can misrepresent identities in monstrous ways, turning society against them unfairly
· Parodic representation – narratives can make identities a subject of mockery, 
· Containment – some authors uphold, sustain or maintain the dominant narrative; they are said to contain the dominant narrative.
· Subversion – some authors challenge, criticise or poke fun at the dominant narrative; they are said to subvert the dominant narrative.
253: Representation of Subaltern, Exoticism, Eurocentrism
Student-Friendly Learning Objectives
· Explain what eurocentrism is.
· Identify when groups are exoticised in texts.
· Analyse how texts treat cultural difference.
Vocabulary
· Eurocentrism – A focus on white European perspectives and experiences
· Exoticism – to make non European experiences seem thrilling and different
· Subaltern – made from subversive and alternative, applied to non European narratives
· Dominant narrative – the main ideology being sustained through power structures
· Cultural deficiency myth – European culture is the end product of cultural advances, anything different to European culture is simply a deficient culture and in need of further advance.
· Othering – when we make cultures deficient, we are presenting the subjects as some ‘other’ culture and not as some valid culture within humanity. It excludes those cultures from ‘civilisation’.
3XX Procedural Knowledge
301 Procedures of Tradition
Student-Facing Learning Objective
Today you are learning how to experience a text not as a singular item like a book in a library, but a continuous story being debated back and forth by authors, like a link in a chain.
· Know that Literature is a tradition of continuation
· Know that Literature heritage goes backwards through hundreds of iterations of stories
Vocabulary
· Literary Tradition - the act of continuing to tell a story that was started long ago.
· Genealogy - the genetic relationship from one text to the next; the 'genetic' being analogous to the themes that lie within each story and are passed down from one author to the next.
· Taxonomy - the tree of relationships. Literature has branches and everything on the branch is related. Go back far enough, to the trunk, and you find all stories can trace their origins back to the beginning of Literary tradition.
· Historicity - The tracing backwards of a text's meaning to earlier, older texts.
· Dialogue - authors are in a conversation with one another, this is the core, genetic theme that places texts on the same taxonomical branch.
· Comparability - When authors respond to a prior work, their view (as expressed through the text) can agree with earlier authors.
· Contrast - When authors respond to a prior work, their view (as expressed through the text) can disagree with earlier authors.
· Vectoring - new texts make small adjustments to the larger direction of the conversation. No new text is staggeringly different.
· Ur-form - there is no new conversation being started by any text, all literary texts are a continuation of a dialogue started long ago.
302 Procedures of Formalism
Student-Facing Learning Objective
This lesson aims to build help understand what the procedure of Formalism looks for. You should be able to:
· Identify how Formalism looks closely at the text itself rather than the author or context
· Spot techniques, patterns, and language choices that shape meaning
· Explain why Formalists treat these features as the key to understanding literature
Vocabulary
· Formalism – the focus on nameable elements that can be tested against criteria, and objectively agreed upon even as the time and place changes. It revokes the personal, contextual response.
· Literary language – phrasing that can be classified and tested against a definition
· Internal properties – a focus on the elements of the text and not the human or social commentary of the text
· Perception - when we understand that meaning or value of the text, the argument being that increasing the length of time it takes to reach perception is a desirable end, and overall strategy of art.
· Objectivity – the value is in different readers being able to come to the same conclusions, despite their different situations
· Grammar – literary language is the foil to grammar and scientific language, and is held in high esteem by Formalism
· Defamiliarisation – to make something that is familiar seem strange and new, which is desirable
· Disharmony – the effect of making what should be plain and clear, hazy and unsettling.
· Parallelism – the act of depicting a truth through some fiction.
· Hybridization – the collision between unexpected styles into new kinds of artforms
· Aesthetic effect – the emotional experience gained from artwork (as opposed to effective experience which is about information and knowledge).
303 Procedures of Structuralism
Student-Facing Learning Objective
This lesson intends to show that all literature follows rules called structuralism. Academics investigate and formalize these set of rules.
Key Vocabulary
· Langue: the general system of [language / meanings being communicated]
· Phonemes: the range of possible 'sounds' made within a langue, like available colours to an artist
· Sign: a phoneme that is meaningful
· Signifier: the concrete form imparting the meaning
· Signified: the recipient of the signifier, the thing being pointed to, which exists as a mental concept. The signifier 'wealth' can give different conceptual signified meanings to different recipients.
· Referent: the actual object which might exist in the real world for which our conceptual 'signified' is merely a representation of.
· Differential meanings: we assign to objects as a way of distinguishing 'one from many'; all signs are in effect a kind of definite articles which assert 'not that one' as much as they assert 'this one'.
· Syntagmatic axis: the rules of combinations that make an utterance 'grammatical'; the laws that connect signs into meaningful sequences
· paradigmatic axis: that variable terms that can take each space along the syntagmatic axis
· Parole: an utterance made possible by the system

304 Procedures of Poststructuralism
Student-Facing Learning Objective
To learn how to read a text like a Poststructuralist by spotting contradictions, unstable meanings, and broken binaries, and using these to build a more complex interpretation.
Key Vocabulary
· Structuralism: A way of reading that looks for fixed rules, patterns, and oppositions (like good/evil) to explain meaning.
· Poststructuralism: A way of reading that questions fixed meanings and looks for contradictions, gaps, and multiple interpretations.
· Binary: A pair of opposite ideas (e.g., hero/villain, rich/poor) that a text often relies on — and sometimes breaks.
· Instability of meaning: The idea that words don’t have one clear meaning; they shift depending on context, culture, and the reader.
· Contradiction: When a text says or suggests two things that don’t fully fit together, creating tension or uncertainty.
· Interpretation: A reader’s explanation of what a text means — Poststructuralists argue there can be many valid ones.
· Deconstruction: A method of reading (linked to Derrida) that looks for the moments where a text undermines its own message.
· Sign: A word, image, or symbol that carries meaning — but that meaning is never fully stable.
4XX Metacognitive knowledge
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